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Abstract

Artificial intelligence (AI) has developed rapidly, and its growing presence in education is
increasingly evident. Al chatbots are now widely recognised as useful companions in foreign
language learning. This study examines how ChatGPT may influence English language learning
in Vietnam by investigating the motivational perceptions of non-English major students at Ho Chi
Minh City Open University. A total of 207 students participated in a questionnaire-based survey,
reporting their familiarity with and frequency of ChatGPT use. The data were analysed using
descriptive statistics and inferential tests to examine differences in motivational patterns across
students with varying levels of ChatGPT use. The findings offer insights into learner attitudes and
provide implications for integrating Al tools into general EFL instruction.
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INTRODUCTION

Artificial intelligence (Al) has increasingly shaped educational practices, with Al chatbots being
employed to provide learners with new learning experiences. Their ability to generate human-like
conversations engages learners in sustained interactions (Kohnke et al., 2023), while their capacity
to provide real-time feedback and personalised responses can help reduce anxiety in the learning
process (Bibauw et al., 2019; Huang et al., 2022). Unlike conventional tutor-led lessons, chatbots
also support flexible, self-paced learning tailored to individual needs (T. T. Dang, 2025; Eav, 2024).

Motivation has been regarded as a key factor driving autonomous learning. For students to actively
seek and absorb knowledge, they must find the learning process meaningful and attainable (Du &
Alm, 2024). Because chatbots are approachable and non-judgemental, students may feel less
reluctant to make mistakes and may become immersed in Al-mediated conversations where they
can freely express themselves (Huynh, 2024).

Despite these merits, most empirical studies on Vietnamese learners have centred on English majors
(T. P. Dang, 2025; Pham & Tran, 2025), with limited attention to non-English majors (Pham et al.,
2025). This gap underscores the need to investigate how ChatGPT influences motivation in this
population. In this research, learners’ perceptions of usefulness, ease of use, interaction frequency,
and attitudes are explored to provide insights for educators and software developers regarding the
motivational potential of Al-powered tools in supporting learner engagement and autonomy.
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Research Questions

To fulfil the purpose of the study, the survey sought to answer the following research questions.
1. What are non-English major students’ perceptions of using ChatGPT in English learning in

terms of motivation?

2. Are there any significant differences in motivational levels among students with varying levels
of ChatGPT use?

3. How do students perceive the impact and learning outcomes of using ChatGPT in their English
learning process?

LITERATURE REVIEW
Al in Language Education

Research has consistently shown that Al tools can contribute to the development of various language
skills. Pham et al. (2024) claimed that chatbots supported the development of vocabulary resources,
while Al simplification helped learners grasp the general meaning of content (Celik et al., 2024). In
addition, speaking and writing skills were also shown to improve when chatbots were integrated
into teaching (Duong & Suppasetseree, 2024; Pratama & Hastuti, 2024). While these findings
highlighted the broad educational potential of Al the current study did not directly measure skill-
based outcomes. Instead, it focused on learners’ perceptions and motivational responses, as these
factors better fit the study design.

Al Chatbots and Their Impact on Learner Motivation and Perception

A large body of research has emphasised the ability of chatbots to reduce anxiety and create a safe
environment for English practice, thereby boosting learners’ confidence (Bao, 2019; Ding & Yusof,
2025). Chatbots have also been found to enhance learners’ sense of social connection during
disruptive periods, such as the COVID-19 pandemic, and to support their motivation to pursue
academic progress (Abbas et al., 2022; Al-Abdullatif et al., 2023). Not only do chatbots provide
personalised and interactive lessons (Adiguzel et al., 2023), but their anthropomorphic features also
encourage authentic interaction and self-efficacy (Chang et al., 2010; Wei et al., 2025). Learners
generally perceive chatbots positively, valuing their clarity, support, and feedback (Schmidt-Fajlik,
2023; Vo & Nguyen, 2024). Such findings underscore AI’s dual role as both a language assistant
and a motivational partner.

Concerns and Challenges of AI Chatbot Integration in Language Learning

Despite their merits, Al chatbots also present several challenges. One of the most prominent
concerns is growing dependence on Al instruction, as it can hinder opportunities for critical thinking
when the majority of tasks are handled by artificial intelligence (T. P. Dang, 2025; Nguyen, 2024;
Huynh, 2024). Moreover, some students may not yet have developed sufficient awareness of the
pedagogical value of Al and may perceive ChatGPT merely as a utilitarian tool rather than as a
genuine learning companion (Tlili et al., 2023; Baidoo-Anu & Owusu, 2023). Chatbots also cannot
fully replicate human judgement or adapt to complex learning demands (Duong & Suppasetseree,
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2024; Ding & Yusof, 2025). In addition, because chatbots may misinterpret human language, they
can produce irrelevant or misinformed responses (Coniam, 2014; Vo & Nguyen, 2024). These
concerns highlight the importance of guided and balanced adoption.

Research Gap

While global studies have demonstrated positive impacts of Al on skills and motivation, localised
research in Vietnam remains focused primarily on English majors. Non-English majors, who form
a substantial segment of tertiary learners, have received little attention. This study addresses that
gap by investigating how ChatGPT influences motivation among Vietnamese non-English majors,
with attention to perceptions of usefulness, ease of use, interaction, and attitudes.

Theoretical Framework

To analyse the influence of Al on university students’ motivation to learn English, a firm theoretical
foundation needs to be established. Educational technology, including Al, has been portrayed in
many studies as a tool that both supports learning and shapes learning motivation (Kim et al., 2019).
In essence, motivation is categorised into intrinsic motivation, when learners willingly engage in
lessons out of interest and satisfaction, and extrinsic motivation, when actions are encouraged by
external incentives.

A prominent theory that explains the mechanism of motivation formation is Self-Determination
Theory (SDT), developed by Deci and Ryan in educational contexts (Liu et al., 2021). According to
SDT, each individual has three core psychological needs, namely autonomy, competence, and
relatedness. When these needs are met, learners tend to develop stronger intrinsic motivation,
thereby maintaining engagement and effort in learning. Al technology, with its ability to provide
adaptive and personalised learning experiences, can help satisfy these needs and encourage more
voluntary and sustained engagement.

In parallel, Bandura’s Social Cognitive Theory emphasises self-efficacy as a key element of
motivation (Bandura, 1999). Self-efficacy reflects learners’ belief in their probability of success in
specific tasks. Al technology can contribute to enhancing self-efficacy by providing instant feedback,
posing level-appropriate challenges, and offering scaffolding. These factors can strengthen
confidence and cultivate a proactive attitude towards using English.

METHODOLOGY
Participants and Pedagogical Context

This study was conducted at Ho Chi Minh City Open University, with participants drawn from
various non-English disciplines. A total of 207 students participated in the survey, comprising 148
first-year students (71.8%), 37 second-year students (18%), 12 third-year students (5.8%), and 9
fourth-year students (4.4%). These data were collected through the demographic questions in the
questionnaire.



Proceedings of the 16th SEAMEO RETRAC International TESOL Conference on English-Medium Education:
Global Perspectives and Local Applications

At Ho Chi Minh City Open University, communicative English lessons are mandatory for all non-
English majors. The curriculum is designed with five elementary levels and five advanced levels,
covering the four skills of listening, reading, writing, and speaking. Undergraduates are required to
complete all these levels to be eligible for the major-specific modules in their respective fields. In
English classes, students combine traditional learning methods with Al language models for various
purposes, including generating ideas and checking grammar and spelling.

Study Design

This study employed a quantitative, cross-sectional survey design to collect data from participants
and explore their motivational responses to ChatGPT within a defined context and timeframe
(Creswell, 2012). Through a structured questionnaire distributed to a large number of university
students, the study gathered numerical data regarding their frequency of chatbot use and
corresponding motivational patterns. Variations among subgroups with differing exposure to
ChatGPT were then analysed, offering insights into potential motivational differences without
requiring long-term tracking or intervention.

The quantitative component of this study used a questionnaire with a five-point Likert scale,
allowing participants to score their level of agreement with each statement from 1 (strongly disagree),
2 (disagree), 3 (neutral), 4 (agree), to 5 (strongly agree). The adoption of a five-point scale instead
of a four-point scale helped preserve the neutral choice, which reflects natural variation in
respondents’ opinions. Recent research showed that even-numbered response scales are not as
reliable as their odd-numbered counterparts because the lack of neutral options may lead to data
distortion (Kusmaryono et al., 2022; Mohd, 2024).

Instruments and Procedure

The questionnaire used in this study comprised 13 items divided into four main sections, covering
demographic information, frequency of ChatGPT use, perception opinions, and motivation opinions.
Perception questions (Q6-Q9) and motivation questions (Q10-Q12) were designed using a five-point
Likert scale (1 = strongly disagree to 5 = strongly agree), grounded in the framework of Self-
Determination Theory (SDT).

The reliability of the measurement scales was assessed using Cronbach’s alpha for the two primary
constructs, namely perception (alpha = 0.744) and motivation (alpha = 0.749), both exceeding the
acceptable threshold of 0.70 (Cortina, 1993). For example, one item from the perception construct
is “ChatGPT provides clear and accurate answers to English questions”, while one item from the
motivation construct is “ChatGPT makes learning English more exciting”. Items related to the
frequency of ChatGPT use were not tested with Cronbach’s alpha because they served a descriptive

purpose.

Data analysis was conducted in alignment with the research questions. For Research Question 1,
descriptive statistics (mean and standard deviation) were computed for all perception and motivation
items to summarise students’ attitudes towards ChatGPT in English learning. Q13, “Do you have
concerns that you may rely on ChatGPT instead of thinking in English during your learning

process?”, was also analysed together with these constructs to provide a more comprehensive
overview.
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For Research Question 2, three survey items on ChatGPT usage were employed in subsequent
statistical analyses, namely Q3 (frequency of using ChatGPT for learning English), Q4 (using
ChatGPT for tasks and assignments in class), and Q5 (using ChatGPT to practise English outside
the classroom), in comparison with the perception and motivation constructs.

For Research Question 3, the relationship between perception items (Q6 to Q9) and motivation items
(Q10 to Q12) was examined using Pearson’s correlation (two-tailed test) to determine whether
students’ perceptions of ChatGPT’s usefulness were associated with their motivational levels in
English learning.

Data Collection and Analysis

The questionnaire was distributed to 207 non-English major students at Ho Chi Minh City Open
University, with voluntary and anonymous participation. The survey questionnaire used in this study
was administered via Google Forms, which was convenient for both participants and researchers.
The questionnaire comprised four main sections, covering demographic information, frequency of
ChatGPT use, perception opinions, and motivation opinions. Parts 3 and 4 were designed with a
five-point Likert scale (1 = strongly disagree; 2 = disagree; 3 =neutral; 4 = agree; 5 = strongly agree).
Specifically, Section 3 explored university students’ perceptions of using ChatGPT in learning
English to address Research Question 1, while Section 4 targeted Research Questions 2 and 3 by
assessing students’ learning motivation. The Google Form was closed once the required number of
responses had been received for data analysis.

The quantitative data were analysed using SPSS software. Mean scores, standard deviations, and
frequency distributions were analysed, and the results were presented in a descriptive statistics table.
Inferential statistics, including independent-samples t-tests and one-way ANOVA, were conducted
to examine potential differences in motivation across subgroups with varying levels of ChatGPT
usage.

FINDINGS

In response to Research Question 1, Table 1 shows that students generally expressed positive
evaluations of ChatGPT as an aid to English learning, with mean scores ranging from 3.03 to 3.65.
This chatbot was highly regarded for providing clear and accurate answers (M = 3.54) and for
helping students feel less stressed during practice (M = 3.64). Similarly, many agreed that ChatGPT
made learning English more exciting (M = 3.47) and encouraged them to seek materials beyond
class (M = 3.46).

Table 1: Descriptive Statistics and Response Distribution for Perception and Motivation Items

Question SD D N A SA Mean Std. Deviation

ChatGPT provides clear and 1.9 2.9 43 43.5 8.7 3.54 774
accurate answers to English

questions

English learning results have 3.9 11.1 34.8 41.1 9.2 341 940
improved thanks to using

ChatGPT
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Without ChatGPT, English 10.1 19.3 38.6 21.3 10.6 3.03 1.114
learning would be more
difficult or less motivating

ChatGPT’s responses are 5.8 6.3 48.8 31.9 7.2 3.29 909
natural to keep learning

English engaged

ChatGPT makes learning 3.9 6.3 40.1 38.2 11.6 3.47 918
English more exciting

ChatGPT helps students feel 2.9 6.8 27.1 49.8 13.5 3.64 .902

less stressed and anxious

when practicing English

ChatGPT motivates students 43 8.2 38.2 353 14 3.46 979

to seek English materials

outside of class

Concern about reliance on 6.3 6.3 31.9 27.1 28.5 3.65 1.143
ChatGPT instead of thinking

in English during studies

Note: Values for response options represent percentages. SD = Strongly Disagree; D = Disagree; N = Neutral; A
= Agree; SA = Strongly Agree.

Notably, the highest mean score emerged from the concern about over-reliance (M = 3.65), showing
that students were aware of the potential risks of ChatGPT despite its benefits. In contrast, the lowest
mean score was recorded for the item concerning whether learning English would be more difficult
without ChatGPT (M = 3.03), indicating mixed views on the necessity of the tool.

Table 2: One-Way ANOVA Results for the Relationship between ChatGPT Usage Frequency (Q3) and
Motivation

Sum of Squares df Mean Square F Sig.
Between Groups 4.016 3 1.339 2.351 .074
Within Groups 115.588 203 .569
Total 119.604 206

In response to Research Question 2, the result from a one-way ANOVA showed no statistical
significance in English learning motivation among groups of students with varying degrees of
ChatGPT use (F(3, 203) = 2.351, p = .074). In other words, whether students used ChatGPT more
or less frequently, according to Q3, did not make a significant difference in learning motivation. In
contrast, further analyses with the other two usage items revealed significant effects. Q4, using
ChatGPT for tasks and assignments in class, showed differences in motivation across groups (F(3,
203) = 3.879, p = .010), and QS5, using ChatGPT to practise English outside the classroom,
demonstrated an even stronger effect (F(3, 203) = 14.326, p <.001).

Table 3: Independent-Samples T-Test Comparing Motivation Scores between Low and High ChatGPT
Usage Groups

t-test for Equality of Means

t df Sig. Mean 95% Confidence Interval of the
(2- Difference Difference
tailed) Lower Upper
Motivation mean Equal -2.430 205 .016 -.35179 -.63724 -.06633

variances
assumed
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To further examine this issue, an independent-samples t-test was conducted to compare learning
motivation between students with low ChatGPT usage (Never + Occasionally) and those with high
usage (Frequently + Very Frequently). Levene’s Test for Equality of Variances indicated that the
assumption of equal variances was not violated (F = 2.126, p =.146). The results showed that there
was a statistically significant difference between the two groups (t(205) = -2.430, p = .016).
Specifically, the group of students who used ChatGPT more frequently reported higher levels of
motivation (M = 3.58, SD = 0.71) than the group who used it less often (M = 3.23, SD = 0.94).

Table 4. Correlation between Perception and Motivation of EFL students when using ChatGPT

Motivation Perception
Motivation Pearson Correlation 1 671"
Sig. (2-tailed) .000
N 207 207
Perception Pearson Correlation 671" 1
Sig. (2-tailed) .000
N 207 207

In response to Research Question 3, the correlation between perception items and motivation items
was analysed using Pearson’s correlation coefficient. The results showed that the relationship
between these two variables was strong and statistically significant (r = .671, p < .001). In other
words, students with more positive perceptions of the impact of ChatGPT on their English learning
also showed higher levels of learning motivation.

DISCUSSION

The findings indicate that non-English majors generally hold positive perceptions of ChatGPT,
viewing it as a useful tool for reducing anxiety, increasing excitement, and enhancing engagement
in English learning. This aligns with previous studies positing that Al chatbots can provide a friendly,
non-threatening environment and instil intrinsic motivation (Bao, 2019; Ding & Yusof, 2025).
Moreover, the strong correlation between perception and motivation (r = .671) supports the Self-
Determination Theory proposition that positive experiences can trigger sustainable motivation (Deci
& Ryan, as cited in Liu et al., 2021).

However, the ANOV A analysis showed that overall frequency of use (Q3) did not make a significant
difference in motivation, while use for learning objectives and practice outside the classroom (Q4,
Q5) had a clear impact. This suggests that it is not the general level of exposure but the way in which
ChatGPT is integrated that influences motivation. This interpretation is consistent with Pratama and
Hastuti (2024), who state that technology works when linked to autonomy needs and specific
learning goals. Notably, the t-test results confirmed that the regular user group had higher levels of
motivation (p = .016), suggesting that ChatGPT can support students’ active access to learning
resources outside the classroom. This result aligns with the findings of Abbas et al. (2022) and
Adiguzel et al. (2023), which indicate that chatbots help expand learning opportunities and enhance
engagement.

Alongside the benefits, students also expressed concern about over-dependence on Al, consistent
with warnings in many studies that relying on chatbots can hinder critical thinking and autonomy
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(Nguyen, 2024; T. P. Dang, 2025). This situation calls for lecturers and instructors to integrate
ChatGPT as a supplement rather than a replacement and to provide students with guidelines for
using it critically and selectively.

One notable point in the survey results is that the “Neutral” response rate in many categories is quite
high, even surpassing the other options. This may reflect two possibilities. First, because they are
non-language majors, the students may have limited English proficiency, making it difficult for them
to comprehensively evaluate the effectiveness that ChatGPT brings to the learning process (Baidoo-
Anu & Owusu, 2023). In other words, learners may not feel competent enough to determine clearly
how ChatGPT supports their skills. Second, some students may not be deeply interested in
integrating ChatGPT into their learning and may see it only as a convenient tool among many others
(Tlili et al., 2023). The “neutral” attitude therefore reflects a pragmatic mindset rather than a
commitment to technology-based learning. In addition, previous studies have warned that access to
new technology can create both benefits and concerns, especially when learners have not yet learnt
how to benefit from it and avoid dependence (Coniam, 2014; Celik et al., 2024; Vo & Nguyen, 2024;
Duong & Suppasetseree, 2024). Therefore, the high “neutral” rate is not only a signal of unclear
awareness but also indicates a need for lecturers to guide, encourage, and provide specific
instructions for students to use ChatGPT consciously and effectively.

CONCLUSIONS AND IMPLICATIONS

This research suggests that ChatGPT can play an important role in promoting motivation in English
learning among non-English majors. The survey results showed that the majority of students gave
positive evaluations of ChatGPT’s usefulness and its anxiety-reducing and excitement-building
capacities. In particular, the strong correlation between perception and motivation suggests that
positive learning experiences with ChatGPT can foster sustained engagement in foreign language
learning. However, a significant portion of students still chose the “neutral” option, reflecting that
they do not fully perceive the value of ChatGPT or see it only as a general utility tool. This is an
important signal that needs to be considered in technology implementation strategies.

Academically, this study provides additional empirical evidence for research on Al in language
education, specifically among Vietnamese undergraduates who are not English majors and have
received insufficient research attention. This gap is partly addressed by the research results, which
also open a new approach to considering language motivation in a technological context.

Practically, the results suggest that lecturers and educational coordinators should integrate ChatGPT
as an additional tool to facilitate self-study and participation in activities within and beyond the
classroom. However, guidance on selective use, critical thinking, and avoiding over-reliance is
essential.

Despite offering many valuable insights, this study is limited to a specific sample group and is based
on self-reported data. Future research on this topic could be scaled up, apply experimental designs,

and compare ChatGPT with other Al tools to provide a more comprehensive view.

REFERENCES



Proceedings of International Academia Volume 1, Issue 2, 2026
ISSN: 3083-2330 pp. 1-13

Abbas, N., Whitfield, J., Atwell, E., Bowman, H., Pickard, T., & Walker, A. (2022). Online chat
and chatbots to enhance mature student engagement in higher education. International
Journal of Lifelong Education, 41(3), 308-326.
https://doi.org/10.1080/02601370.2022.2066213

Adiguzel, T., Kaya, M. H., & Cansu, F. K. (2023). Revolutionizing education with Al: Exploring
the transformative potential of ChatGPT. Contemporary Educational Technology, 15(3), 1-
13. https://doi.org/10.30935/cedtech/13152

Al-Abdullatif, A. M., Al-Dokhny, A. A., & Drwish, A. M. (2023). Implementing the Bashayer
chatbot in Saudi higher education: measuring the influence on students’ motivation and
learning strategies. Frontiers in Psychology, 14, 1-16.
https://doi.org/10.3389/fpsyg.2023.1129070

Baidoo-Anu, D., & Owusu Ansah, L. (2023). Education in the era of generative artificial
intelligence (Al): Understanding the potential benefits of ChatGPT in promoting teaching
and learning. Journal of AI, 7(1), 52-62. https://doi.org/10.61969/jai.1337500

Bandura, A. (1999). Social cognitive theory: An agentic perspective. Asian Journal of Social
Psychology, 2(1), 21-41. https://doi.org/10.1111/1467-839X.00024

Bao, M. (2019). Can home use of speech-enabled artificial intelligence mitigate foreign language
anxiety - investigation of a concept. Arab World English Journal (AWEJ) Special Issue on
CALL, 5. 28-40. https://doi.org/10.24093/awej/call5.3

Bibauw, S., Francois, T., & Desmet, P. (2019). Discussing with a computer to practice a foreign
language: Research synthesis and conceptual framework of dialogue-based CALL.
Computer Assisted Language Learning, 32(8), 827-877.
https://doi.org/10.1080/09588221.2018.1535508

Celik, F., Yangin Ersanli, C., & Arslanbay, G. (2024). Does Al simplification of authentic blog
texts improve reading comprehension, inferencing, and anxiety? A one-shot intervention in
Turkish EFL context. International Review of Research in Open and Distributed Learning,
25(3), 287-303. https://doi.org/10.19173/irrodl.v2513.7779

Chang, C.-W., Lee, J.-H., Chao, P.-Y., Wang, C.-Y., & Chen, G.-D. (2010). Exploring the
possibility of using humanoid robots as instructional tools for teaching a second language in
primary school. Journal of Educational Technology & Society, 13(2), 13-24.
http://www.jstor.org/stable/jeductechsoci.13.2.13

Coniam, D. (2014). The linguistic accuracy of chatbots: Usability from an ESL perspective. Text
& Talk - An Interdisciplinary Journal of Language Discourse Communication Studies,
34(5), 545-567. https://doi.org/10.1515/text-2014-0018

Cortina, J. M. (1993). What is coefficient alpha? An examination of theory and applications.
Journal of Applied Psychology, 78(1), 98-104. https://doi.org/10.1037/0021-9010.78.1.98

Creswell, J. W. (2012). Educational research: Planning, Conducting, and Evaluating Quantitative
and Qualitative Research. Pearson Education

Dang, T. P. (2025). Empirical research trends in the use of Al chatbots in EFL teaching and
learning in Vietnam: A systematic review. Proceedings of the AsiaCALL International
Conference, 6, 325-343. https://doi.org/10.54855/paic.24623

Dang, T. T. (2025). Al tools for language learners: The promotion of learning independence or
reliance. In Pham, V. P. H., Lian, A., Lian, A., White, J. (Eds.), Empowering educators:
Integrating Al tools for personalized language instruction, (pp. 263-280). Springer Nature.
https://doi.org/10.1007/978-3-032-01348-4 11



Proceedings of the 16th SEAMEO RETRAC International TESOL Conference on English-Medium Education:
Global Perspectives and Local Applications

Ding, D., & Yusof, A. M. B. (2025). Investigating the role of Al-powered conversation bots in
enhancing L2 speaking skills and reducing speaking anxiety: a mixed methods study.
Humanities and Social Sciences Communications, 12, 1-16. https://doi.org/10.1057/s41599-
025-05550-z

Du, J., & Alm, A. (2024). The impact of ChatGPT on English for academic purposes (EAP)
students’ language learning experience: A self-determination theory perspective. Education
Sciences, 14(7), 1-17. https://doi.org/10.3390/educscil4070726

Duong, T., & Suppasetseree, S. (2024). The Effects of an artificial intelligence voice chatbot on
improving Vietnamese undergraduate students’ English speaking skills. International
Journal of Learning, Teaching and Educational Research, 23(3), 293-321.
https://doi.org/10.26803/ijlter.23.3.15

Eav, L.K. (2024). Understanding the perspectives of Cambodian provincial English learners on
using Al chatbots to enhance self-paced learning paths. International Journal of Research
Publication and Reviews, 5(6), 294-300. https://doi.org/10.55248/GENGPI.5.0624.1407

Huang, W., Hew, K. F., & Fryer, L. K. (2022). Chatbots for language learning - are they really
useful? A systematic review of chatbot-supported language learning. Journal of Computer
Assisted Learning, 38(1), 237-257. https://doi.org/10.1111/jcal.12610

Huynh, Q. Q. (2024). A literature review on EFL students’ integration of al-based tools in English
learning and the perceived impact on autonomy. International Journal of Al in Language
Education, 1(2), 30-51. https://doi.org/10.54855/ijaile.24123

Kim, N. Y., Cha, Y., & Kim, H. S. (2019). Future English learning: Chatbots and artificial
intelligence. Multimedia-Assisted Language Learning, 22(3), 32-53.
https://doi.org/10.15702/mall.2019.22.3.32

Kohnke, L., Moorhouse, B. L., & Zou, D. (2023). Exploring generative artificial intelligence
preparedness among university language instructors: A case study. Computers & Education:
Artificial Intelligence, 5. 1-8. https://doi.org/10.1016/j.caeai.2023.100156

Kusmaryono, 1., Wijayanti, D., & Maharani, H. R. (2022). Number of response options, reliability,
validity, and potential bias in the use of the Likert scale education and social science
research: a literature review. International Journal of Educational Methodology, 8(4), 625-
637. https://doi.org/10.12973/ijem.8.4.625

Liu, C., Hou, J., Tu, Y. F., Wang, Y., & Hwang, G. J. (2021). Incorporating a reflective thinking
promoting mechanism into artificial intelligence-supported English writing environments.
Interactive Learning Environments, 31(9), 5614-5632.
https://doi.org/10.1080/10494820.2021.2012812

Mohd Rokeman, N. R. (2024). Likert measurement scale in education and social sciences:
explored and explained. EDUCATUM Journal of Social Sciences, 10(1), 77-88.
https://doi.org/10.37134/ejoss.vol10.1.7.2024

Nguyen, T. X. (2024). English majors’ perceptions of Al tool application in English language
learning at tertiary level in Vietnam. Journal of Knowledge Learning and Science
Technology, 3(1), 179-193. https://doi.org/10.60087/jklst.vol3.n1.p193

Pham, H. T. U., Dinh, T. T. L., & Tran, X. T. (2025). The impact of ChatGPT voice on
nonmajored students’ willingness to communicate in a Vietnamese university. 4siaCALL
Online Journal, 16(1), 312-327. https://doi.org/10.54855/ac0j.2516116

Pham, N. T. B., & Tran, T. M. (2025). Students’ perceptions of Al language models as virtual
assistants in learning writing- a case study at a tertiary institution. /nternational Journal of
TESOL & Education, 5(2), 87-115. https://doi.org/10.54855/ijte.25525



Proceedings of International Academia Volume 1, Issue 2, 2026
ISSN: 3083-2330 pp. 1-13

Pham, T. T., Nguyen, L. A. D, Dang, H. M., & Le, T. T. P. (2024). Exploring tertiary Vietnamese
EFL students’ engagement in vocabulary learning through the use of an Al tool. In
Proceedings of the AsiaCALL International Conference, 4, 129-149.
https://doi.org/10.54855/paic.23410

Pratama, R. M. D., & Hastuti, D. P. (2024). The use of artificial intelligence to improve EFL
students’ writing skill. English Learning Innovation, 5(1), 13-25.
https://doi.org/10.22219/englie.v5i11.30212

Schmidt-Fajlik, R. (2023). Chat GPT as a grammar checker for Japanese English language
learners: a comparison with Grammarly and pro writing aid. Asia CALL Online Journal, 14,
105-119. https://doi.org/10.54855/acoj.231417

Tlili, A., Shehata, B., Adarkwah, M. A., Bozkurt, A., Hickey, D. T., Huang, R., & Agyemang, B.
(2023). What if the devil is my guardian angel: ChatGPT as a case study of using chatbots in
education. Smart Learning Environments, 10, 1-24. https://doi.org/10.1186/s40561-023-
00237-x

Vo, A., & Nguyen, H. (2024). Generative artificial intelligence and ChatGPT in language learning:
EFL students’ perceptions of technology acceptance. Journal of University Teaching and
Learning Practice, 21(6), 1-19. https://doi.org/10.53761/fr1rkj58

Wei, W., Zhao, A., & Ma, H. (2025). Understanding how Al chatbots influence EFL learners’ oral
English learning motivation and outcomes: Evidence from Chinese learners. /[EEE Access,
13,56699-56716. https://doi.org/10.1109/ACCESS.2025.3554545

APPENDIX 1

A Survey on the Impact of ChatGPT on Non-English Major Students’ English Learning Motivation

Part 1: General information
Please provide your detail information below.

Description Detail

1. Gender: [IMale [JFemale

Cl1st year

02nd year

[13rd year

[14th year

CINever used

3. How often do you use | [Occasional (1-2 times/month)
ChatGPT for English learning? OFrequently (1-2 times/week)
ClVery frequently (almost every day)
ClRarely

LISometimes

OlOften

[1Very often

5. Do you use ChatGPT to | ORarely
practice your English skills | OSometimes

2. Year of study:

4. Do you use ChatGPT primarily
to assist with class assignments or
tasks?
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(writing, speaking, reading or
listening) outside of class?

ClOften

[1Very often

Part 2: Perceptions of ChatGPT in En

glish Learning

Please choose ONE response that best matches with your opinion.

Responses
Statements Stcrongly Disagree | Neutral Agree Strongly
disagree agree

1 2 3 4 5
6. Does ChatGPT provide clear
and accurate answers to your O O O O O
English questions?
7. Do you feel your English
learning results have improved ©) O O O O
thanks to using ChatGPT?
8. Without ChatGPT, would your
English learning be more difficult O O O O O
or less motivating?
9. Are ChatGPT’s responses
natural enough to keep you O O O O O
engaged in learning English?
Part 3: Learning motivation when using ChatGPT in English learning
Please choose ONE response that best matches with your opinion.

Responses
Statements S‘Frongly Disagree | Neutral Agree Strongly
disagree agree

1 2 3 4 5
10. Dpes ChatGP".F.make learning 0O ) ) o )
English more exciting?
11. Does ChatGPT help you feel
less stressed and anxious when O O O O O
practicing English?
12. Does ChatGPT motivate you
to seek English materials outside ©) O O O O
of class?
13. Are you worried that you
might rely on ChatGPT instead of
thinking in English yourself © © © © ©
during your studies?

APPENDIX 2

Reliability Test: Perceptions of ChatGPT in English Learning
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I %
Cases Valid 207 100.0
Excluded® 0 0
Total 207 100.0

Reliability Statistics

Cronbach's
Alpha M of tems

T44 4

a. Listwise deletion based an all
variables inthe procedure.

Reliability Test: Learning Motivation When Using ChatGPT in English Learning

Case Processing Summary

Reliability Statistics

Cronbach's

M %
Cases Valid 207 100.0
Excluded® 0 0
Total 207 100.0

Alpha [ of ltems

7449 3

a. Listwise deletion based on all
variables inthe procedure.
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