Proceedings of International Academia Volume 1, Issue 2, 2026
ISSN: 3083-2330 pp. 1-18

Bridging the Writing Gap: Development and Evaluation of the
PenTell Website for Senior High School Students

Ciney S. Dunque

University of Makati, The Philippines

Corresponding author email: ciney.dunque@umak.edu.ph
https://doi.org/10.65956/procia.2026.123

Abstract

Writing is one of the significant skills that contributes to every student’s academic and professional
success. It supports critical thinking, effective communication, and lifelong learning. However,
writing problems remain evident among senior high school students. This study assessed students’
writing performance in vocabulary, grammar, mechanics, and coherence and used the findings to
develop the PenTell website as supplementary course material. Anchored in the ADDIE model,
constructivist theory, and the TPACK framework, the study employed a descriptive-developmental
design. Student essays were evaluated using a validated rubric, and the developed website was
assessed by English teachers handling writing subjects. The findings showed that students continued
to experience challenges across the four linguistic areas, particularly grammar and mechanics. The
teacher evaluation indicated strong agreement with the website’s content quality, instructional
design and effectiveness, usability, and accessibility. The study suggests that the PenTell website,
together with downloadable modules and assessment activities, can support writing instruction by
providing structured, accessible, and technology-enhanced materials for semior high school
Students.
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INTRODUCTION

Writing is a vital skill within the broader competence expected at the senior high school level.
Callora and Sunas (2023) emphasise that students’ communicative competence in writing is one of
the foundations of 21st-century skills. Therefore, their capacity to use English effectively and
appropriately in diverse social and academic contexts must be strengthened. The rise of Industrial
Revolution 5.0 shows that strong writing skills are essential for academic success and provide an
advantage for learners’ future careers. Writing encourages students to become analytical thinkers
and critical problem-solvers, as specified by Maguddayao (2017). Strong writing skills enable them
to deliver and communicate information in a clear, rational, and convincing way.

Under Philippine Republic Act No. 10533, or the Philippine Enhanced Basic Education Act of 2013,
the senior high school programme was established with the primary goal of preparing students to
become ready for future life and employment. To achieve this, students must be provided with the
essential knowledge and skills they need to thrive. The Department of Education (DepEd) mandated
that effective communication in English should be strengthened, as English serves as a key language
for education and commerce (Laguidong & Buda, 2017). When students are proficient in English,
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more local and international opportunities become available to them, emphasising that writing is
significant for career advancement and development (Santos et al., 2022).

Dorje (2023) noted that applicants who demonstrate strong writing abilities and communicate
effectively are more likely to benefit from hiring and promotion opportunities, as these processes
are highly data-based. Similarly, Smyth (2025) pointed out that, in a 21%-century communication-
driven world, poor writing skills can hinder students’ academic and career success. Students with
weak writing skills therefore tend to struggle in both academic and professional pursuits.

Filipino students had difficulty understanding and comprehending what they read, as shown by the
PISA 2022 results. Filipino learners’ performance remained below the OECD average. Only a small
percentage of Filipino students achieved Level 2 or higher in reading, which means that most still
experience difficulty identifying main ideas, locating specific information, and conducting deeper
text analysis (OECD, 2023). These challenges in reading comprehension are especially concerning
because reading directly affects writing. As Magno and Bautista (2021) point out, students who have
trouble reading often struggle to write substantial essays and organise their thoughts logically.

One of the studies focusing on the writing challenges of Filipino senior high school students was
conducted by Ulit (2018). It revealed that punctuation and sentence structure were the most common
errors among public high school students. Another study by Lopez and Dizon (2018) identified
limited exposure to reading materials, such as storybooks and academic texts, as one factor
contributing to students’ weak vocabulary. In addition, some instructional approaches were
identified as ineffective because they failed to address challenges in writing coherence. These
included memorisation-based instruction and insufficient feedback during writing sessions. These
findings suggest the need for supplementary materials that are integrated into writing practice and
provide feedback so that students are informed of what needs to be improved and developed.

Morales (2023) found that although the Grade 7 students at Badas National High School in Mati,
Davao Oriental, showed potential in news writing, they still needed guidance in consistency and
efficiency, particularly in highlighting coherence in writing. Another challenge was observed among
senior high school students at Lorenzo S. Sarmiento Sr. National High School, where many students
struggled to express their thoughts clearly in writing and frequently made errors in sentence
construction (Barayuga et al., 2024). Betoni and Ulfaika (2020) argued that grammatical competence
and successful student writing performance are strongly connected. Hasan and Subekti (2017) also
acknowledged that vocabulary mastery has a significant association with individuals’ writing skills.
Their studies showed commendable results in essay writing activities when students had sufficient
knowledge of English vocabulary and mastery of grammar.

Vocabulary mastery is not only about knowing many words; it is also about using words
appropriately and effectively in particular writing conditions and situations (Baskin et al., 2017).
Students may have a wide vocabulary, but if they struggle to use the words they know skilfully and
appropriately, their texts may lack clarity, accuracy, and a professional tone, as specified by Quines
(2023). Such challenges indicate the need for focused instruction that strengthens students’ ability
to use words effectively in writing and improve their communicative competence.

Challenges in grammar also significantly obstruct the writing competence of Filipino senior high
school students. According to Saavedra and Barredo (2020), commonly observed errors include
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inconsistent pronoun references, improper use of articles, and incorrect tense usage. Grammatical
inaccuracies may lead to vagueness, lack of clarity, and misinterpretation of written texts (Hikamabh,
2019). Other factors may influence continuing challenges in grammar in formal writing contexts,
including colloquial Filipino and informal language, as stated by Briones et al. (2024). In the study
of Quinones (2022), most students found it extremely difficult to recall verb tenses and aspects,
varied preposition use, and rules on subject-verb agreement, alongside syntax and prescriptive
grammar.

The above-mentioned findings show that English as a Foreign Language (EFL) learners continue to
experience writing challenges, specifically in vocabulary, grammar, mechanics, and coherence.
These challenges impede learners’ ability to express their thoughts and ideas effectively and clearly
in written communication.

LIMITATIONS

The scope of the study was limited to evaluating students’ writing performance and teachers’
evaluation of the developed website. The implementation of the website was not included in
measuring its impact on students’ improvement over time. Consequently, the primary focus of the
findings was students’ writing performance and the initial evaluation of the website’s potential
effectiveness in enhancing writing skills. In light of this, the following questions were answered.

1. What is the level of students’ writing performance at Nemesio 1. Yabut Senior High School
(NIYSHS) and Higher School ng UMak (HSU) in terms of vocabulary, grammar,
mechanics, and coherence?

2. What supplementary material anchored in the ADDIE model, constructivist theory, and the
TPACK framework may be created to help alleviate students’ writing challenges?

3. What is the result of the teachers’ evaluation of the created PenTell website?

CONCEPTUAL FRAMEWORK

The figure below shows the conceptual framework of the study, focusing on senior high school
students’ writing performance. The study was guided by the ADDIE model, constructivist learning
theory, and the TPACK framework. These frameworks served as the basis for understanding the
instructional website and identifying how technology and appropriate teaching strategies can support
students in improving their writing skills.

The ADDIE instructional model was utilised to organise the structure of the research study and its
output. It was designed as a sequential process, yet flexible enough for adjustment and improvement,
aligned with the four linguistic areas of vocabulary, grammar, mechanics, and coherence. Since the
study aimed to determine students’ writing performance and develop a website to help alleviate their
writing challenges, the analysis phase first focused on determining and evaluating their writing
performance. The data gathered served as evidence for moving forward to the design phase, in which
the learning blueprint was structured. The PenTell website was then developed through Google
Sites, with practical features such as downloadable modules and assessments for learners with
limited internet access. The contents were supported by constructivist learning theory to strengthen
the pedagogical process. By structuring how learning experiences should take place while
considering students’ needs, the design and development stages were addressed. However, the
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implementation phase was not yet conducted because the study focused on evaluating students’
writing performance and creating supplementary learning materials. Future research is therefore
recommended to measure the website’s effectiveness during use. The developed website was
evaluated by English teachers handling writing subjects and obtained a reasonably positive result.

Figure 1. Conceptual Paradigm of the Writing Performances of SHS Students Leading to the
Development of Website and Course Material

Academic Strand
Students

Writing
Performance
Assessment

ADDIE MODEL

(Analyze, Design, Develop, Implement, Evaluate)
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performance
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Developmental
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The Technological Pedagogical Content Knowledge (TPACK) framework strengthened the study
by addressing writing challenges and creating solutions that combined content, pedagogy, and
technology. The framework ensured that integrated materials, such as YouTube videos, websites,
modules, and assessments, were relevant and aligned with the objectives and goals of the study.

The combination and interconnectedness of the frameworks make the website suitable for improving
learners’ writing skills and strengthening their learning experiences (Dang, 2025). ADDIE shapes
the process, constructivism supplies the design, and TPACK ensures that technology integration can
hone writing literacy skills through pedagogical and content-based materials (Ammade et al., 2020).
Together, these frameworks provided more systematic guidance for the website and offered a strong
foundation for its future implementation and evaluation. As indicated by Yildiz Durak (2021), the
alignment of the three frameworks supports the PenTell website as adaptable, inclusive, and
practical for students’ needs in communicative competence in writing.
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METHODOLOGY

To better understand students’ needs in improving their writing performance, a structured approach
was utilised. A descriptive-developmental research design was used to assess senior high school
students’ writing performance in its natural occurrence, without manipulation or intervention.
Descriptive research involves the systematic observation and measurement of variables, providing
detailed descriptions without controlling or influencing the phenomena being studied. The
developmental approach within the descriptive design examined differences across groups of
learners without experimental control (Ibrahim, 2016).

The respondents of the study were Grade 12 students who belonged to the academic track. Voluntary
response sampling was utilised, a non-probability sampling procedure in which the researcher did
not personally select the participants. Instead, students who met the qualifications and were willing
to participate volunteered to respond and take part in the study. Before participating, students
received an informed consent form detailing the purpose, procedures, and their rights. Only those
who signed the consent form and agreed to write an essay were included in the final sample.

The study utilised multiple research instruments to obtain both quantitative and qualitative data.
These included a student writing test with a rubric and an evaluation checklist for the developed
PenTell website.

The student essay-writing task with a rubric was designed to assess performance in grammar,
vocabulary, mechanics, and coherence. The topics that students could choose from for their writing
task were developed based on the objectives of the study and reviewed by experts to ensure that they
were clear, appropriate, and suitable for Grade 12 students. The form used in validating the
instruments was the tool of P. M. Veroy, RN, MAN. It employed a 5-point rating scale ranging from
5, excellent, to 1, poor. It consisted of seven criteria, namely clarity and directions, presentation and
organisation, suitability, adequacy of content, attainment of purpose, objectivity, and
appropriateness. The remarks section allowed the validators to provide quality feedback and
suggestions. After the suggestions of the expert validators were integrated, the instrument was pilot-
tested with students who were not part of the study. The results of the pilot test were then analysed
using Cronbach’s alpha, which revealed a coefficient of >.74, indicating the consistency and
appropriateness of the instrument for the study.

Furthermore, an evaluation checklist was used to assess the PenTell website. Content quality,
instructional design and effectiveness, usability and accessibility, and overall perception were
evaluated by the English teachers. Similar to the other instrument, the checklist was reviewed to
ensure that each indicator was clear, relevant, and meaningful. Their feedback was used to improve
the final version before it was used in the actual evaluation.

Instrument validation and pilot testing are significant steps in research because they ensure that the
tools used for data collection are accurate and appropriate. According to Cook and Hatala (2016),
validation allows researchers to check the alignment of the instrument with the objective of the study
and strengthens the credibility and usefulness of the findings. Without this process, the results may
risk not fully reflecting the actual variables being measured. Pilot testing, on the other hand, refines
the process and reduces potential errors in data collection, thereby improving the instrument’s
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validity and reliability (Matimbwa & Ringo, 2025). Taber (2018) emphasised that validation,
together with pilot testing, contributes to the development of high-quality research instruments.

The first part of the study involved assessing the writing performance of academic-track students
from ABM, HUMSS, and STEM at Higher School ng UMak (HSU) and Nemesio 1. Yabut Senior
High School (NIYSHS) across four linguistic areas, namely vocabulary, grammar, mechanics, and
coherence. Student essays were collected and evaluated using a validated scoring rubric by three
inter-raters who were teachers handling writing classes. Each criterion in the rubric used a 4-point
scale, with excellent = 5, good = 4, fair = 3, and poor = 2.

The second phase was the development of PenTell as supplementary material. This tailored learning
website was created to support students in strengthening their writing skills based on the results from
Phase 1. The platform integrated educational videos, systematised modules, comprehensive lessons,
and engaging quizzes, all created to address common challenges in vocabulary, grammar,
mechanics, and coherence. Through these accessible and engaging course materials, the primary
goal of the website is to assist students in developing and improving communicative competence in
writing in parallel with classroom instruction. The website also aimed to cater to diverse learners,
especially those with limited internet access. The downloadable modules contain the same
discussion content and exercises as those on the website and were specifically designed for a hybrid
learning setup.

ETHICAL CONSIDERATIONS

Acknowledging the importance of respecting the individual rights and welfare of the participants
involved in the study, this section presents the guidelines employed to ensure informed consent,
anonymity, confidentiality, and voluntary participation.

Potential student respondents received an individual informed consent form that transparently
presented the details of the study, including its purpose, procedures, possible risks and benefits, the
right to withdraw at any time, and how their data would be used and kept confidential. The welfare
and personal information of both student and teacher respondents were protected at all times from
any potential harm that could arise from participating in the research. The data gathered remained
confidential throughout the study. The process of analysing the data until the final stage of the study
did not cause any harm to the respondents. The study was conducted with honesty and integrity,
without fabrication or bias, and the data collected from participants were kept confidential and were
not shared with any unauthorised parties.

RESULTS AND DISCUSSION

The table below shows the number of enrolled students in each strand in the two schools. It also
provides the frequency and percentage of the actual number of student respondents who participated
in the study.

This study relied on voluntary response sampling, meaning that participants chose to take part based
on their own interest, availability, and willingness to contribute. There was a total of 302 student
participants, with 228 students from Higher School ng UMak (HSU), representing 75.47% of the
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actual respondents, and 74 from Nemesio 1. Yabut Senior High School (NIYSHS), representing
24.52%.

Table 1. Number of Enrolled Students in Each Strand per School and the Frequency and Percentage
of HSU and NIYSHS Actual Number of Student Respondents

Higher School ng UMak (HSU) Nemesio I. Yabut Senior High School (NIYSHS)

Strand No. of Initial Actual No. of Percentage No. of Initial Frequency Percentage
enrolled Target respondents (%) enrolled Target (%)
students participants students participants

ABM 264 84 47 15.56% 115 64 8 2.65%

HUMSS 393 125 113 37.42% 150 83 52 17.23%

STEM 205 65 68 22.51% 58 32 14 4.64%

Total 862 273 228 75.47% 323 179 74 24.52%

Despite this imbalance, the teacher-researcher did not want the efforts of participating students to
be wasted and decided to include all essays from students who gave their time and effort. The
obvious numerical discrepancy between the two institutions did not diminish the principal objective
of this cohort, which was to identify students’ level of writing performance and challenges in
vocabulary, grammar, mechanics, and coherence as a basis for creating supplementary course
material to help students improve their writing skills in these four components.

Figure 2 presents the methodological framework of the study. It illustrates the relationship among
the study variables, students’ writing performance assessment in grammar, vocabulary, mechanics,
and coherence, the integration of ADDIE, TPACK, and constructivist theories, and the expected
output that aims to address writing challenges, namely the PenTell website.

The figures below present the detailed analysis of students’ writing performance across the four
linguistic areas of vocabulary, grammar, mechanics, and coherence. Through these presentations,
the differences and similarities in performance among strands and schools can be clearly observed.
Figure 2 shows the respondents’ writing performance in vocabulary. It demonstrates students’ ability
to use appropriate terms, expressions, and words in written texts.

Figure 2. Bar Graph of Vocabulary Performance by Strand and School
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In terms of vocabulary in writing, students from Nemesio 1. Yabut Senior High School (NIYSHS)
performed better than those from Higher School ng UMak (HSU), which was significantly evident
in the ABM and STEM strand results. The NIYSHS ABM students obtained a high mean score of
3.77 (SD = 0.384), in contrast to 3.40 (SD = 0.575) for HSU ABM students. Similarly, NI'YSHS
STEM students had a mean vocabulary score of 3.64, compared with 3.32 for HSU. The findings
suggest that the ABM and STEM strands may have been exposed to systematic instruction in
vocabulary and technical aspects of writing.

As asserted by Sukying (2023), a broad vocabulary can be advantageous because it empowers
students to communicate with clarity and precision when expressing their ideas and emotions in
written form. On the contrary, it is notably unexpected that the HUMSS strands of both schools
scored similarly low in vocabulary, with 3.11 for NI'YSHS and 3.29 for HSU.

The Philippine senior high school curriculum for the HUMSS strand includes language-intensive
subjects aimed at developing reading and writing skills. However, relevant studies have revealed
that HUMSS students do not always demonstrate high levels of vocabulary proficiency. An action
research study by Cabilona and Milog (2025) reported that Grade 11 HUMSS students lacked
sufficient vocabulary skills, leading to the recommendation of supplementary instructional materials
to enhance students’ vocabulary development. On the other hand, a correlational study by Anji et
al. (2025) showed that students’ lexical ability was poorly demonstrated, signifying that they
struggled with word recognition and contextual usage. Another study on literacy among Grade 12
HUMSS students emphasised that limited vocabulary is a contributing factor to reading difficulties
(Secondez et al., 2025). The findings reveal that students’ vocabulary development is uneven,
despite the strand being language-focused.

Figure 3 presents students’ writing performance in grammar. It illustrates students’ ability to apply
grammatical rules properly in writing, including subject-verb agreement, verb usage, and structure.

Figure 3. Bar Graph of Grammar Performance by Strand and School
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The results show that although there is a slight difference between the two schools in grammar,
NIYSHS STEM students performed moderately better than HSU students, with a mean score of 3.21
compared with 3.10. This result may indicate that the writing activities or tasks of STEM students
were highly focused on syntactic accuracy, which could be linked to the strong emphasis on
technical and academic topics. Seitenova et al. (2023) pointed out that STEM students frequently
exhibit sufficient grammatical understanding, although they may struggle to apply more complex
grammatical structures effectively in writing. Similar results were found in the ABM strands, where
HSU obtained a mean score of 3.11 and NIYSHS had a mean score of 3.00.

In addition, the HUMSS strands of both schools had low grammar ratings, with 2.98 for NI'YSHS
and 3.04 for HSU. Although there is only a slight difference between the two schools, the results
suggest that students were greatly challenged by grammatical structure and subject-verb agreement,
including the use of common linking verbs such as “am”, “is”, “are”, “was”, and “were”. These
results are supported by Portillo-San Miguel (2021), who found that grammatical correctness is
probably less emphasised at the senior high school level, where instruction focuses more on forming

and articulating feasible ideas, as generally taught and encouraged in the HUMSS strand.

Appropriate grammar in written work is believed to ensure accuracy and understanding. Subject-
verb agreement, sentence structure, and verb consistency are considered among the most challenging
aspects of writing. According to Ajaj (2022), English will not be properly and correctly practised
without learning grammar. Therefore, grammar instruction should be integrated into the senior high
school curriculum.

The figure below shows students’ writing performance in mechanics. It illustrates students’ ability
to apply correct punctuation, capitalisation, spelling, and formatting conventions in writing.

Figure 4. Bar Graph of Mechanics Performance by Strand and School
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Both schools had low scores in mechanics, which consistently fell around the 3.10 border. Among
the academic strands, HUMSS had the weakest performance, with mean ratings of 2.96 for HSU
and 2.81 for NIYSHS. The result indicates students’ challenges in capitalisation, punctuation, and
spelling. These findings suggest that instruction in both institutions focused more on content than
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on balanced integration of writing fundamentals. Although HSU may have had higher mean scores
than NIYSHS, the results still indicate areas that need to be addressed in students’ writing
performance.

A few common error patterns were evident in students’ written texts, making their writing less
formal. Many students wrote the pronoun “I” in lower case rather than in the standard uppercase
form. They also failed to capitalise personal pronouns and proper nouns, such as names of persons,
places, months, and days. Some common observable spelling errors listed by the inter-raters were
“trancending”, “catastopy”, “reciev”’, “defenitely”, “acomplished”, “percive”, “accomodate”,

2

“liesure”, “infrastractures”, among others. Another observed error was that students often misused
punctuation or did not use it at all, as in “lets instead of let’s/let us”, “dont”, “cant”, and “doesnt”.
Other issues included not using commas or periods to separate ideas and sentences and missing

spaces between sentences.

Mechanics such as capitalisation, punctuation, and spelling are important components of writing.
They ensure accuracy, clarity, and correct interpretation of written communication. Kottacheruvu
(2023) emphasised that errors in these areas negatively affect the quality, readability, and
interpretation of texts. Mechanics in writing are often overlooked because writing instruction usually
focuses on content development and idea generation, as shown by Wang and Troia (2023). Studies
have also shown that students encounter difficulties with capitalisation and punctuation in academic
writing because of overreliance on automated corrections, as noted by Fitria (2022).

The figure below shows students’ writing performance in coherence. It emphasises students’ ability
to organise and connect their ideas logically. It also illustrates how students maintain clarity and
unity in their writing.

Figure 5. Bar Graph on Coherence Performance by Strand and School
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The STEM students from NIYSHS garnered the highest mean score of 3.40, demonstrating better
coherence in writing than the other groups. This may indicate that the strand’s focus on logical
thinking, systematic procedures, and organised presentation of ideas reflects skills that may appear
in students’ writing, as attested by Cuayzon (2024). ABM students from HSU followed with a mean

10
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score of 3.35, while ABM students from NIYSHS obtained a mean score of 3.22. The HUMSS
strand recorded the lowest mean scores in both schools, with 3.26 for HSU and 3.18 for NIYSHS.
Although HUMSS students are commonly expected to excel in writing-related tasks because of the
strand’s focus on communication and humanities subjects, the results suggest that coherence in
writing is influenced by factors beyond specialisation. Overall, there were only minimal differences
in the mean scores, signifying fairly similar levels of coherence in their writing performance.

Urbano et al. (2021) found that Filipino students often produce disorganised written work because
they struggle with planning and structuring their ideas. This difficulty is linked to limited instruction
on the writing process, particularly in areas such as outlining, drafting, and the effective use of
transitions. The study suggests that students’ writing skills can improve remarkably when they are
properly guided in organising their thoughts and applying clear techniques in developing their texts.

Based on Crossley et al. (2019), some research findings reveal that readers understand texts better
when they are presented in a connected and structured manner because the quality of written form
is clear and logical. Although coherence is evidently important in writing, it is still often overlooked.
Most students experience challenges in organising and maintaining logical flow between sentences
and paragraphs, which is rooted in limited knowledge of the proper use of transition words.

The figure below shows the summary of students’ writing performance across different academic
strands in the two schools. The data highlight differences in students’ writing proficiency. Some
strands may show consistently higher performance, which could be interpreted as reflecting a
stronger emphasis on skills linked to communication and curriculum exposure. Other strands may
have lower results, suggesting a need for additional instructional support or writing interventions.

Figure 6. Bar Graph of the Summary of Writing Performances by Strand and School

y Schacl, Critérion, and Strand

EEM STEM HUMESE: ) BEM STEM HUMSS . aEM STEM HUMES . ABM STEM HUMES
[ [ . .

The results from both schools revealed that NIYSHS had higher ratings in vocabulary and
coherence, particularly in the ABM and STEM strands. HSU scores were more balanced; however,
issues remained in grammar and mechanics, notably in the STEM and HUMSS strands. The repeated
low performance of HUMSS students in both institutions, despite HUMSS being the language-
centred strand, is concerning. There should be stronger curriculum alignment and greater emphasis
on accuracy and structure in writing.

11
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Furthermore, the consistently low scores of both schools in grammar and mechanics stress the need
to include all four writing elements in writing subjects and classes. The results also signify that
writing classes and activities, aside from being aligned with the course, should review writing
fundamentals and refine students’ skills. Comparisons of writing performance across academic
strands and schools do not indicate separate systems of final output. Rather, the comparative data
are a significant step in framing a consolidated and engaging digital learning platform or website.

As asserted by Combong and Napil (2025), students in different learning cohorts often demonstrate
variations in writing performance because of differences in academic needs, learning styles, and
instructional exposure. Understanding such differences is important because technology-based
learning materials are noticeably effective when designed according to learner variability rather than
assuming uniformity (Peungcharoenkun & Waluyo, 2023).

Table 2 shows the evaluation results of the PenTell website as assessed by English teachers handling
writing subjects. The evaluation focused on content quality, instructional design and effectiveness,
and usability and accessibility.

Table 2. Mean and Standard Deviation of the Teachers’ Evaluation on the Website and Course
Materials

Category Mean Standard Deviation Verbal Interpretation
Content Quality 4.88 2.209 Strongly Agree
Instructional Design and 4.78 2.186 Strongly Agree
Effectiveness

Usability and Accessibility 4.68 2.163 Strongly Agree
Overall Perception 4.78 2.186 Strongly Agree
Final Result 4.78 2.186 Strongly Agree

The study used an evaluation tool made by the teacher-researcher to assess content quality, which
had the highest mean score of 4.88; instructional design, with 4.78; effectiveness, accessibility, and
functionality, with a mean score of 4.68; overall perception, with 4.78; and the average mean score
of 4.78 for the PenTell website. Each domain consisted of five indicators, and each item was rated
using a S-point Likert scale, where 5 meant strongly agree, 4 agree, 3 neutral, 2 disagree, and 1
strongly disagree. The scale allowed the ten language teachers, who were also the validators, to
measure the extent to which the website met standard expectations. The teachers explored the
website, including its lessons, videos, Google Forms assessments, and downloadable modules,
before completing the evaluation tool. The evaluation was conducted under non-experimental
conditions, allowing the teacher-evaluators to navigate the website independently and give ratings
based on their instructional experience and professional judgement.

English teachers highly approved the PenTell website, highlighting the accuracy, clarity, and
relevance of its content, as reflected in the high mean score of 4.88. Learning materials that provide
targeted and systematic instruction are highly needed for recurring writing challenges such as
sentence construction and idea organisation (Urbano et al., 2021). The effectiveness of genre-based
instructional materials helps improve students’ academic performance and written discourse
(Reforsado & Raymundo, 2025).

12
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In addition, the teachers described the website and its integrated learning materials as sustainable.
Teaching strategies work better alongside learning tools that are practical and usable over the long
term. Students subsequently become better and more confident writers when they are provided with
systematic and organised writing activities and tasks that challenge them to communicate effectively
and efficiently in written form (Omodan, 2021).

CONCLUSION

The present study was designed to assess writing performance and determine the challenges
encountered by senior high school students, focusing on four linguistic areas, namely vocabulary,
mechanics, grammar, and coherence. By emphasising these linguistic areas as contributory factors
that affect communicative competence in writing, this study provides a significant analysis of the
writing performance of students in the academic track. Although these students were expected to
write well, the findings revealed that a review of writing fundamentals is necessary across all strands.

It is evident that interventions are needed to help students develop basic writing skills. Teachers
should set up structured writing programmes and activities that include tasks for improving students’
ability to acquire new words, exercises that help them improve their grammar, and lessons on how
to write correctly. Giving students easy access to supplementary materials would help them learn
even outside school hours. Despite the existence of artificial intelligence as a helpful writing
assistant, it remains necessary to train, develop, and enhance students’ writing skills with the aim of
instilling confidence in writing, even in classroom settings where Al is restricted by some educators.
This empowers and encourages students to develop independently and rely on their own critical
thinking and creativity.

By proposing the PenTell website with downloadable modules and Google Forms quizzes with
immediate feedback, the research highlighted tangible support for four key areas, namely
vocabulary, grammar, mechanics, and coherence. Considerations for scalability, such as addressing
challenges in resource-limited settings or offering flexible implementation models, strengthen its
potential for wider adoption across different school contexts.

RECOMMENDATION

English teachers can effectively integrate the PenTell website into classroom learning through
several steps. First, they can allocate time for teacher orientation and training. One week may be
dedicated to familiarising teachers with the website and integrated materials, such as videos, other
verifiable websites, and exercises. This will allow a smooth transition into classroom
implementation and help both teachers and students maximise the resources. Second, they can
integrate the materials into relevant lesson discussions and writing activities. The modules and
website can support classroom activities such as reading comprehension, technical writing, and
research skills, ensuring that students engage with systematic content that enhances their
communicative competence in writing. Third, teachers can adopt hybrid learning approaches by
combining conventional face-to-face teaching with digital activities using the website or modules.
This approach provides students with flexible learning opportunities and strengthens writing
concepts through interactive tasks both online and offline.
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To ensure that the developed modules effectively support writing instruction, curriculum developers
can take several steps. First, they can organise the materials so that they align with the standards of
the existing curriculum. This requires revisiting the curriculum, reviewing guidelines already
established by the Department of Education (DepEd) or the Commission on Higher Education
(CHED), and integrating the modules accordingly. This will ensure alignment, connection, and
consistency in instructional and learning goals. Second, they can utilise the website and modules as
supplementary materials by considering how they may be integrated into senior high school and
college-level English programmes and activities to improve students’ communicative competence
in writing. The materials can also provide additional opportunities for writing practice, whether
online or offline, as the modules can be downloaded and printed. Third, curriculum developers can
conduct consistent evaluations and updates. Regular and continuous evaluation of the content is
needed to ensure its ongoing relevance and effectiveness, with materials modified and refined based
on students’ needs and evolving standards in educational practice.

Information and Communication Technology (ICT) school coordinators play a vital role in ensuring
smooth access to, and usability of, the materials. To support the successful integration of the website
and digital modules into classroom instruction, several steps can help create a well-prepared learning
environment. First, schools should secure the technical infrastructure by ensuring that the school
internet connection is stable and that students and teachers have reliable access to computers or
mobile devices for digital learning. Potential connectivity issues should be addressed to minimise
disruptions when using online platforms. In cases where unavoidable circumstances arise, such as
internet connectivity challenges, storage should be allotted so that modules can be saved, kept, and
easily retrieved for use. Second, ICT coordinators should provide regular technical support and
digital literacy training. They should assist both teachers and students in navigating the digital tools
effectively and conduct regular training sessions that focus on maximising the platform’s features
while addressing common challenges related to internet connectivity and platform navigation.
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APPENDIX

Disclaimer

The website developed serves as an output of this

research is an original work of the researcher and is

presented solely for academic purposes. As of the ° PenTell
date of submission, the website has not yet been
patented or registered with any intellectual property

authority. The researcher retains full ownership and

authorship rights of the website and all associated materials. Any use, reproduction, or modification
of the website, in whole or in part, without prior written consent from the author is strictly prohibited.

Your partner in writing

Rationale
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The PenTell website was created to address the repeated writing challenges experienced by the
senior high school students in writing. This will help them be equipped with the necessary writing
skills as this emphasized the four fundamental components of English writing, namely: vocabulary,
grammar, mechanics, and coherence. The challenges in vocabulary usage, grammatical accuracy,
mechanical correctness, and coherence in written communication hinder the students to confidently
and effectively express their ideas, which may also affect their overall academic success.

The PenTell website has the following objectives:

1. improve students English language skills by providing a list of word options and encouraging
the use of suitable terms in their written work,

2. augment the grammar skills of students through focused instruction on sentence
construction, verb tenses, subject-verb alignment, and correct punctuation practices,

3. broaden the writing fundamentals of the students by highlighting the principles of
capitalization, punctuation accuracy, spelling, and overall formatting, and,

4. supplement their writing coherence by guiding them on how to structure their thoughts in a
logical manner, utilize transitions smoothly, and ensure a consistent flow throughout their
compositions.

Each part of the website and corresponding module includes list of references used in [El¥=¢[=]
developing the content, integrating YouTube links, verified educational websites, work
banks, and assessments. Scan the QR Code and have fun exploring and learning!
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